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1
Introduction



Since the 1988 Education reform Act schools have had a statutory duty to ‘promote the spiritual, moral, cultural, mental and physical development of pupils at the school and of society’. The Education (Schools) Act 1992 underlined the importance of this duty by making the promotion of pupils’ spiritual, moral, social and cultural development an aspect to be included in Ofsted inspections. In 2003, the publication of the report ‘Excellence and Enjoyment’ for primary schools, further underpinned the need for schools to be concerned with the education of the whole child.

‘….primary education is about children experiencing the joy of discovery, solving problems, being creative in writing, art, music, developing their self‑confidence as learners and maturing socially and emotionally.’ (Excellence and Enjoyment)

This same report encouraged primary schools to develop their distinctive character in meeting the needs of the pupils in the particular communities in which they are set. 

The Church of England has acknowledged its key role in education with church schools now having approximately 900,000 pupils across the nation. The Dearing report “The Way ahead” published in 2001 states that:

“ (new) Church schools must be distinctively Christian and inclusive communities, seeking to bring children from different backgrounds together as a distinctive expression of Christ’s commandment to love one another…” (The Way ahead)

The materials included in this section of “The Complete Church Schools Kit” will assist headteachers, staff and governors in identifying what constitutes spiritual, moral, social and cultural development (SMSC) and in considering how to promote these in their schools. There is a short briefing paper on each of the four areas and a bank of photographs, taken in schools within this diocese, which depict elements of SMSC. A section on citizenship aimed at secondary schools is included and a statement on Sex and Relationships Education in church schools.  You will also find examples of how aspects of spiritual, moral, social and cultural development can be promoted across all curriculum areas in the primary school.

2
Spiritual Development in Church of England schools



This briefing paper explores the key issues of policy and practice for church schools as they promote the spiritual development of children and young people. Spiritual development should be embedded in every aspect of the life and work of a church school. It is important that spiritual development is seen as a lifelong process which is primarily a journey of discovery rather than a ladder to be climbed.
Definitions

“Spirituality is like a bird: if you hold it too tightly, it chokes; if you hold it too loosely, it flies away. Fundamental to spirituality is the absence of force.”

Rabbi Hugo Gryn: ’Things of the Spirit’ (1993)

The spiritual development of children and young people is a journey of discovery which is concerned with their search for meaning and purpose in life. It relates to a dimension of life which extends beyond the physical senses and focuses much more on attitudes, beliefs, feelings and emotions. In church schools, the spiritual development of children and young people should be promoted within the context of the Christian ethos of the school. It should be evident in acts of worship, in Religious Education and across the whole of the curriculum.

Through spiritual development, pupils can be enabled:

· To think about themselves, how they relate to other people, to the wider world in which they live and to God;

· To reflect beyond and within themselves on God’s creation and the precious nature of human existence; 

· To develop greater self-awareness and self-esteem;

· To encounter a sense of awe, wonder and mystery: and,

· To experience opportunities for creativity, curiosity, freedom, imagination and response.

Spiritual Development and the ethos of a church school 
Activities should take place within the life and work of a church school which:

· provide a safe and secure environment in which all pupils feel they are valued for the unique contribution each one of them can make;
· encourage and promote participation in the life of the school in ways that contribute to the well-being of everyone;
· ensure that pupils can express their beliefs, experiences, insights and feelings without a fear of ridicule, knowing that their ideas matter and are taken seriously; 
· respect the rights of pupils who do not wish to discuss personal or sensitive issues and enable pupils to share what they have in common and to celebrate their differences.
Spiritual Development across the curriculum
In a church school, it is important there is evidence of spiritual development across the curriculum and that every curriculum area includes some aims and objectives which make spiritual development more explicit in the teaching and learning process.

The following are some examples:

· to develop the pupils’ capacity for critical and independent thought
· to foster the emotional life of individual pupils, particularly with regard to the experience and expression of their own feelings
· to provide opportunities for the expression of imagination, inspiration, insight, empathy and understanding
· to promote opportunities for moments of stillness, silence and reflection
· to prepare learning materials and activities that encourage responses to Christian beliefs and ideas
· to explore issues concerned with the value and nature of human life
· to provide opportunities when pupils can reflect upon the inspiring quality of the world and focus on the power of nature or the creative imagination of human beings
The kind of teacher most likely to encourage spiritual development is one who:
· starts from pupils’ own experience; from what they know or think they know

· displays a positive, encouraging, accepting attitude

· takes what pupils say seriously and values each individual contribution

· tries to involve everyone

· allows the subject matter ‘to speak for itself’ – be it symbol, story, building, painting, artefact; and encourages pupils to draw out their own meaning

· recognises that he or she has much to learn from the pupils

· is clear about intended learning outcomes but allows space for spontaneity

· listens and shows understanding

· is honest and open

· encourages and values pupils questions

· encourages pupils to listen and build on each other’s ideas

Outcomes and pupil progress
It isn’t easy for church schools to measure outcomes and pupil progress in the way that they promote the spiritual development of their pupils. Part of this difficulty relates to the nature of spirituality itself and often to an uncertainty over what spiritual development actually looks like in a school setting. If, however, church schools are to be effective in the way they promote spiritual development, they must develop strategies for the evaluation of this area of their life and work. The Ofsted criteria may provide a useful starting point for many church schools. 

The Ofsted criteria for Spiritual Development
Pupils who are developing spiritually are likely to be developing some or all of the following characteristics:
· a set of values, principles and beliefs, which may or may not be religious, which inform their perspective on life and their patterns of behaviour
· an awareness and understanding of their own and others' beliefs
· a respect for themselves and for others
· a sense of empathy with others, concern and compassion
· an ability to show courage in defence of their beliefs
· a readiness to challenge all that would constrain the human spirit, for example, poverty of aspiration, lack of self-confidence and belief, moral neutrality or indifference, force, fanaticism, aggression, greed, injustice, narrowness of vision, self-interest, sexism, racism and other forms of discrimination
· an appreciation of the intangible - for example, beauty, truth, love, goodness, order, as well as for mystery, paradox and ambiguity
· a respect for insight as well as knowledge and reason 
· an expressive and/or creative impulse
· an ability to think in terms of the 'whole' for example, concepts such as harmony, interdependence, scale, perspective
· an understanding of feelings and emotions and their likely impact
Schools that are encouraging pupils' spiritual development are likely to be:

· giving pupils the opportunity to explore values and beliefs, including religious beliefs, and the way in which they impact on peoples' lives
· encouraging pupils to explore and develop what animates themselves and others
· giving pupils the opportunity to understand human feelings and emotions, the way they impact on people and how an understanding of them can be helpful
· developing a climate or ethos within which all pupils can grow and flourish, respect others and be respected
· accommodating difference and respecting the integrity of individuals
· promoting teaching styles which:
· value pupils' questions and give them space for their own thoughts, ideas and concerns
· enable pupils to make connections between aspects of their learning;
· encourage pupils to relate their learning to a wider frame of reference -for example, asking 'why,' 'how' and 'where' as well as 'what'
· monitoring in simple, pragmatic ways, the success of what is provided
· encourages pupils to develop and use all their senses

· provides pupils with alternative activities and ways of expression

· encourages pupils to value reflective activities and times of silence

· views each pupil as a person with a special gift to give

· helps pupils to discover and develop that gift

3
Moral Development in Church of England schools



This briefing paper explores the key issues of policy and practice for church schools as they promote the moral development of children and young people. Moral development should be embedded in every aspect of the life and work of a church school. It is important that moral development is seen as an educational process which is concerned with developing the pupils' ability to make judgements about how they should behave and act; it should aim to help them to understand the reasons for their behaviour and the consequences of their actions.  Promoting moral development should form the basis of the way in which church schools prepare their pupils for life as adults who will have to make choices and decisions in an ever changing world.

Definitions

'Train a child in the way he should go, and when he is old he will not turn from it.'

(Proverbs 22.6)

‘All that is necessary for evil to prevail is for good men [and women] to do nothing!’

   (Edmund Burke)
The moral development of children and young people is primarily concerned with the exploration of a worldwide landscape which engenders an understanding and tolerance of different moral perspectives and enriches the meaning and purpose of life. It relates to the development of attitudes, beliefs, feelings and emotions which enable pupils to share what they have in common and to celebrate their differences in a morally diverse world. In church schools, the moral development of children and young people should be promoted within the context of the Christian ethos of the school. It should be evident in acts of worship, in Religious Education and across the whole of the curriculum.

Moral development is concerned with questions of intention, motive and attitude. Pupils should learn to distinguish 'right' from 'wrong', to develop a sense of personal identity and be encouraged to have an awareness of the moral traditions of others.

Aims
	School values should include:
	School values should reject:

	Telling the truth

Keeping promises

Respecting the rights and property of others

Acting considerately towards others

Helping those less fortunate and weaker than ourselves

Taking personal responsibility for one’s actions

Self-discipline
	Bullying

Cheating

Deceitfulness

Cruelty

Irresponsibility

Dishonesty

Any form of racial, religious or gender discrimination


Whilst the above is not an exhaustive list, it does provide a baseline against which schools and individuals can test their attitudes and develop their understanding.

Objectives

These should include developing the personal skills and qualities necessary to act on day to day situations such as being able to:

· make decisions
· reflect on and change personal behaviour
· resist peer pressure
· show love, respect, caring and concern for self and others and the environment
· challenge behaviour such as dishonesty, injustice, discrimination and the misuse of power

Moral Development and the church school ethos
Moral Development in church schools needs to take place within a Christian context. There has never been an easy single process of getting an answer to a moral problem, but the Bible does provide an excellent foundation in determining a baseline for Christian moral truth:

· The Ten Commandments (Exodus 20.1-19)

· The teaching of Jesus in the Sermon on the Mount (Matthew 5-7)

· Jesus’ summary of the Law (Matthew 22.37-39)

· The fruit of the Spirit (Galatians 5.22–23)
Just as in spiritual development, the issues here are concerned with opportunities for pupils to consider how best they can reflect on moral issues and apply them to their own lives. One of the problems today is defining Christian morality for a contemporary society where social norms have changed. There are many dilemmas to be faced but doing what is right for right's sake, rather than through fear of accountability, is the foundation of moral development. Other moral qualities such as truth, honesty and a sense of responsibility will grow from this as a natural extension. Church schools can then truly affirm that moral development is based on Christian beliefs and ethical principles. 

Moral Development across the curriculum
It is very important that schools explore the moral implications of the subject matter of the curriculum, encouraging pupils to develop a personal view on the ethical issues raised in lessons.  Teachers tread a fine line: they must take a clear and consistent stand on questions of morality or schools will lack a strong ethos and tone, yet great care must be taken when dealing with controversial issues to avoid the possibility of indoctrination.  Opportunities for moral development can be said to be provided throughout the curriculum and the school when people are:

· treated positively and with respect
· helped to know about and have opportunities to consider the core values which underpin the ethos of the school
· encouraged to develop skills of listening and decision making with regard to moral issues
· made aware of moral dilemmas facing individuals and groups within society and the difficulties which may be encountered in the resolution of such dilemmas
· helped to recognise the importance of taking personal responsibility for their actions and the consequences
Moral Development in RE, PSHE and Citizenship

In RE, teachers can use contemporary experience in the lives of the pupils, the school and the community, together with the teaching of world faiths and the lives of individuals, to provide within the RE curriculum opportunities for the development of:

· personal values in relation to the self and others, such as self-knowledge, self-control, responsibility. For example, a unit on forgiveness can provide opportunities for pupils to value the giving and receiving of forgiveness in their own human relationships.

· awareness of feelings which motivate action such as anger, hatred, greed, envy, love, joy, compassion, gratitude. One way to develop this awareness in RE would be through topics such as ‘Temptation' or 'Bullying.'

· human qualities such as sensitivity, love, co-operation, respect for persons and property. For example the study of the stories of some Nobel Peace Prize winners provides opportunities for considering these qualities.

· understanding of commitment and responsibility. This can be illustrated by story, example, lifestyle and practices within a faith community.

· understanding of right and wrong. Exploring questions such as when we need rules, what the limits of rules might be, the meanings of punishment, justice and forgiveness and the application of religious codes such as the Ten Commandments (Jewish, Christian) or the Five Pillars of Islam (Muslim.)

· a sense of justice. Exploring questions about what is fair. Examples might include work on fighting injustice and exploitation, defending the poor and outcast, strengthening the poor.

Outcomes and pupil progress

School leavers who are morally educated will be able to:
· distinguish right from wrong
· articulate their own values
· take responsibility for their own actions
· recognise the moral dimension in situations that arise
· understand the long and short term consequences of their actions
· develop for themselves a set of socially acceptable values and principles and set guidelines to govern their own behaviour
· recognise that their values and attitudes may change over time
· behave consistently in accordance with their principles and beliefs
(National Curriculum Council Discussion Paper 1993) 

Evaluating moral development

In looking towards evaluation the following questions might be asked.

What evidence is there that pupils are increasingly:

· behaving in responsible, caring and compassionate ways?

· demonstrating understanding of the consequences of their own and others' actions?

· demonstrating a commitment to a moral code?

· able to formulate, express and justify a personal opinion on social issues?

· able to challenge behaviour which does not match their moral code, such as derogatory remarks, injustice or intimidation?
Effective provision for moral development enables pupils to become  increasingly responsible for their actions and behaviour.

4
Social Development in Church of England schools



Definition

	Pupils’ social development involves pupils acquiring an understanding of the responsibilities and rights of being members of families and communities – local, national and global – and an ability to relate to others, and to work with others for the common good.  They display a sense of belonging and an increasing willingness to participate. They develop the knowledge, skills, understanding, qualities and attitudes that they need to make an active contribution to the democratic process in each of their communities.


Through social development pupils will be enabled:

· To relate positively to others and respect differing viewpoints and ideas

· To participate fully and take responsibility in the classroom and around the school

· To use appropriate behaviour in a range of situations

· To engage successfully in partnership with others

· To exercise personal responsibility and initiative

· To understand that, as individuals, we depend on family, school, church and society

Social development and the church school ethos

Activities should take place within the life of a church school which allow pupils:

· To share emotions – love, joy, hope, anguish, fear, reverence, etc
· To show sensitivity to the needs and feelings of others

· To work as part of a group

· To interact positively with others in contacts outside school – sporting activities, visits, church services, music festivals

· To develop an understanding of Citizenship and to experience being part of a whole caring community including school, town/village and church

· To show care and concern for others by sharing and taking turns

· To realise that there are things that each person can do well

· To celebrate success and give support when things are not going so well

· To be able to cope with failure

Such activities might include:

· Circle Time

· School Council

· Worship and prayer in large and small groups
· Nurturing programme

· PSHCE

· Greeting and meeting of stakeholders

· Buddy bands and friendship stops
· Adults taking a positive lead in assisting pupils to resolve conflicts and to deal with failure

· Fundraising and charity work
· Residentials and off-site visits
· Celebrating success (eg ‘star pupil of the week’, sharing assemblies, reward systems)
· Certificates and letters home

Outcomes and pupil progress

During their formative years in school, pupils will become increasingly mature and will develop in levels of self-esteem and social awareness. They will employ a code of behaviour which is not only socially acceptable but has its basis in the Christian values promoted by the school.

Criteria for Social Development

Pupils who are becoming socially aware are likely to be developing the ability to:

· adjust to a range of social contexts by appropriate and sensitive behaviour

· relate well to other people using social skills and personal qualities

· work successfully as a member of a group or team

· share view and opinions with others and work towards consensus

· resolve conflicts and counter forces which militate against inclusion and unity

· reflect on their own contribution to society and the world of work

· show respect for people, living things, property and the environment

· benefit from advice offered by those in authority or counselling roles

· exercise responsibility

· appreciate the rights and responsibilities of individuals within the wider social setting

· understand how societies function and are organised in structures such as family, the school and local and wider communities

· participate in activities important to the community

· understand the notion of interdependence in an increasingly complex society

Schools that are encouraging pupils’ social development are likely to be:

· identifying key values and principles on which school and community life is based

· fostering a sense of community with common, inclusive values

· promoting racial, religious and other forms of equality

· encouraging pupils to work co-operatively

· encouraging pupils to recognise and respect social differences and similarities

· providing positive corporate experiences – through assemblies, team activities, residential experiences and school productions

· helping pupils resolve tensions between their own aspirations and those of the group or wider society

· providing opportunities for pupils to exercise leadership and responsibility

· providing positive and effective links with the world of work and the wider community

· monitoring in simple, pragmatic ways the success of what is provided

How is social development identified?

	Within the curriculum
	· Listening to the viewpoints and ideas of others

· Taking responsibility within the classroom, school and/or grounds – as a monitor or helper

· Mentoring a new arrival or less popular child

· Becoming a reading buddy with younger or less able pupils

· Contributing fully and positively to performances and residentials, sporting activities, educational visits, church services, music festivals

	Within RE, Worship and PSHE
	· Identifying and supporting opportunities for fund raising and charity work

· Becoming a school councillor or class representative

· Making a positive contribution to community projects

· Taking responsibility within RE and Worship – as a participant, monitor or helper

· Supporting schemes which support good behaviour – Golden Time, Gold  or Happy Books or Citizenship Awards

	Beyond the formal curriculum
	· Welcoming or giving thanks to visitors or when making a visit

· Becoming a school ambassador

· Caring for others in need within the school community or, with permission, the wider community

· Becoming a playground monitor, supporting and enhancing the play of other or being available to those who are lonely or hurt

· In the quality of relationships between staff and pupils

· In the quality of relationships between all stakeholders e.g staff to staff, staff and parents.

· Investors in people award.
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Cultural Development in Church of England schools



This briefing paper explores the key issues of policy and practice for church schools as they promote the cultural development of children and young people. Cultural development should be embedded in every aspect of the life and work of a church school. It is important that cultural  development is seen as an educational process which is concerned as much with developing a sense of personal identity, as it is with encouraging an awareness of the cultural traditions of others. Promoting cultural development should form the basis of the way in which church schools prepare their pupils for life as adults in a multi-cultural society and as global citizens.

Definition
“A community of reconciliation, love and justice, which shares in a foretaste of God’s eternal kingdom cannot be monochrome. It needs “colour and spice” while recognising at the same time that God “created from one stock every nation of men to inhabit the whole earth’s surface…” (Acts 17:26)’

John Sentamu: ’Colour and Spice’ (1994)

The cultural development of children and young people is primarily concerned with the exploration of a worldwide landscape which engenders an understanding and tolerance of different cultural perspectives and enriches the meaning and purpose of life. It relates to the development of attitudes, beliefs, feelings and emotions which enable pupils to share what they have in common and to celebrate their differences in a culturally diverse world. In church schools, the cultural development of children and young people should be promoted within the context of the Christian ethos of the school. It should be evident in acts of worship, in Religious Education and across the whole of the curriculum.

Through cultural development pupils can be enabled:

· To think about themselves, how they relate to other people and the wider world in which they live
· To gain a knowledge and understanding of their own culture and  traditions
· To experience opportunities for exploring beyond their own cultural traditions and broadening their cultural horizons and aspirations
· To reflect beyond and within themselves on God’s creation and the diverse nature of humanity
· To recognise the importance of love and understanding in the Christian faith and of developing attitudes which challenge intolerance, prejudice and injustice
Cultural Development and the church school ethos

Activities should take place within the life and work of a church school which:
· encourage pupils to understand, value and learn from the rich cultural diversity within and surrounding the school, and in the national and international context
· ensure that the breadth of the Christian tradition is introduced to pupils, bearing in mind their age and ability
· provide pupils’ access to, enjoyment of and participation in, the cultural life of the school, the church and the wider community
· promote equal opportunities throughout the school (with regard, for example, to race, disability, age or gender)
· engender an atmosphere and understanding that encourages respect and acceptance of cultural diversity
· enable pupils to share what they have in common and to celebrate their differences
Cultural Development and the Anglican tradition in church schools

There is a special role for church schools in introducing pupils to the cultural heritage and tradition of the Anglican church, so that at least they are familiar with what goes on inside a church or a cathedral, and have some understanding of the various forms of Anglican worship. There is clearly an overlap here with spiritual development, but as the dominant culture of the country includes the central place of the Church of England for so many significant aspects of life, education in such matters should be a part of pupils’ cultural development in church schools.
Church schools should also give careful consideration to introducing pupils to the culture and traditions of other Christian denominations and making them aware of Christian traditions across the world.
Cultural Development across the curriculum
Church schools should stand firm on their Christian foundation and of course celebrate the Christian values which it promotes. Although it is important that church schools ensure the Christian ethos is reflected across the curriculum, they should also try to accommodate the diversity of beliefs and traditions found in multi-cultural Britain. The cultural development of pupils should, therefore, be promoted across the curriculum in a way that is fair and objective in its treatment of other  faiths and cultures. 

One school includes the following simple statement in its cultural development policy:
We will teach, through every subject of the curriculum, positive respect for our own religious and cultural background and for the values, customs and cultural heritage of those who belong to other faiths and cultures.
Ofsted’s guidance on cultural development in a recent inspection handbook states:

The school's approach should be active. Inspectors need to look for evidence of how the school seeks to enrich the pupils' knowledge and experience of their own and other cultural traditions, through the curriculum and through visits, clubs and other activities. Aspects of the curriculum such as history, geography, art, music, dance, drama, literature and the study of language can all contribute positively, for example, through opportunities for pupils to:

- visit museums and art galleries; 

- work with artists, authors and performers;

- develop openness towards, and value of, music and dance of different    

  cultures;

- appreciate the natural world through art and literature;

- recognise the contribution of many cultures to mathematics and to  

scientific and technological development.

Promoting Cultural Development in the classroom

There are many ways in which teachers can promote the cultural development of their pupils in the classroom. Examples might include looking at festivals and celebrations, customs, clothes, food, religious beliefs, special books, worship, ceremonies, buildings, life styles, music, folklore/stories, dance and expectations. Teachers should also try to use resources illustrating a wide range of cultural traditions and not just use resources which only reflect euro-centric perspectives.
Particularly in PHSE/Citizenship and Religious Education, teachers can use contemporary experiences in the lives of the pupils, the school and the community together with the teaching of world faiths and the lives of individuals, to provide opportunities for:
· Exploring cultural responses to human questions. This will include questions of identity, origin, meaning, value, purpose, ethics and destiny such as: Who am I? Where have I come from? Where do I belong? 
· Understanding cultural influences on the individual. This will include religious, social, aesthetic, ethnic and political dimensions.
· Expressing meaning. This may include the use of symbols, artefacts, the arts and community and leisure activity.
· Building community. This will include the community of friends, or of the school, or the wider community. 
· Developing respect and appreciation of diversity. In terms of culture, this will include the development of sensitivity to their own and others' feelings, history, symbols and forms of expression, the awareness of the varied needs and interests of people and a commitment to challenging prejudice, discrimination and intolerance. 
Outcomes and pupil progress
Pupils who are becoming culturally aware are likely to be developing some or all of the following characteristics:
· an ability to recognise and understand their own cultural assumptions and values
· an understanding of the influences which have shaped their own cultural heritage
· an understanding of the dynamic, evolutionary nature of the cultures
· an ability to appreciate cultural diversity and accord dignity to other people's values and beliefs, thereby challenging racism and valuing race equality
· an openness to new ideas and a willingness to modify cultural values in the light of experience
· an ability to use language and understand images/icons, for example, in music, art, literature which have significance and meaning in a culture
· a willingness to participate in, and respond to, artistic and cultural enterprises
· a sense of personal enrichment through encounter with cultural media and traditions from a range of cultures
· a regard for the heights of human achievement in all cultures and societies
· an appreciation of the diversity and interdependence of cultures
Schools that are encouraging pupils' cultural development are, therefore, likely to be:
· providing opportunities for pupils to explore their own cultural assumptions and values
· presenting authentic accounts of the attitudes, values and traditions of diverse cultures, addressing racism and promoting race equality
· extending pupils' knowledge and use of cultural imagery and language
· recognising and nurturing particular gifts and talents
· providing opportunities for pupils to participate in literature, drama, music, art, crafts and other cultural events and encouraging pupils to reflect on their significance
· developing partnerships with outside agencies and individuals to extend pupils' cultural awareness, for example, theatre, museum, concert and gallery visits, resident artists, foreign exchanges
· reinforcing the school's cultural values through displays, posters, exhibitions, etc
· auditing the quality and nature of opportunities for pupils to extend their cultural development across the curriculum
· monitoring in simple, pragmatic ways, the success of what is provided
6
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The following table provides ideas for promoting Spiritual, Moral, Social and Cultural Development across all subjects of the curriculum; we are grateful to the Diocese of Durham for permission to use it.

	
	Spiritual
	Moral
	Social
	Cultural

	English

(Drama)
	· look at stories which tell of achievement against the odds which have the capacity to inspire
· hearing imaginative, mystical, fantasy stories which take them outside of the mundane
· playing with different forms of language and how words sound
· enjoying writing in various poetic forms about the natural and human made world
· listening to poetry
· working with storytellers, actors and writers to stimulate imagination and creativity

· expressing their personal thoughts views, beliefs, opinions and feelings
· empathising with the emotions of characters in stories including through imaginative play and role-play
· expressing their inner self in relation to others through drama
· using the senses


	· recognising and discussing the example set by good and bad characters in stories
· looking at persuasive writing and what influences it can have for good and evil
· hearing/reading stories with moral themes eg ‘good over evil, weak over strong, wise over foolish’
· hearing and writing stories where there are two sides to an argument
· using writing frames for persuasive writing
· evaluating the influences of characters and plots on themselves
· dramatising situations which raise moral issues

· circle time discussions of behaviour and relationships

· discussion of right and wrong – moral issues in literature
	· hearing/reading stories about a wide range of relationships eg. friendships, families, gangs, school
· hearing/reading stories which illustrate the influence of pressure groups eg ‘Dear Greenpeace'

· writing letters to ‘important’ people in local and national government

· learning to work co-operatively in groups for discussion and completing a task
· developing communication skills
· producing work for different audiences
· exploring gender issues in literature

· stories to create an awareness of a variety of life experiences eg deafness

· circle time skills – speaking & list
· group drama work- social issues
	· hearing/reading novels stories and poems from a variety of cultures and traditions
· using information books which reflect the multi-cultural nature of Britain

· talking and writing about the cultures they come from and their influence
· using stimulus from the arts (music, poetry, dance, drama, painting etc) to produce discussion, various forms of writing and drama
· exploring a variety of creation stories
· awareness of issues such as stereotyping and equal opportunities in literature

· language and meanings in different cultures

	Maths
	· having fun with numbers and data
· appreciating the beauty and perfection of mathematics
· recognising ‘eureka’ moments
· wondering at the beauty of order and patterns; symmetry in the natural world eg flowers, crystals
· noticing naturally occurring mathematical forms eg hexagons in snowflakes and in honeycombs
· engage in increasingly challenging problem solving activities, persevere to overcome difficulties and experience the pleasure and satisfaction in reaching a solution

	· developing a respect for truth
· understanding that statistics, in many shapes and forms, can be misused to prove a particular viewpoint
· to investigate moral issues surrounding money and wealth
· encouraging sense of personal responsibility for their own learning in class and through homework
	· acquiring skills to help them take financial responsibility
· collecting data in groups
· planning small budgets
· learning how to solve problems which can improve peoples’ living conditions

· looking at practical applications of mathematics eg conducting and analysing surveys
· Maths games for social interaction, taking turns and sharing

· recognising maths skills as a tool for society
	· learning that numbers are a symbol system and different cultures have different systems (eg Arabic, Roman)
· discovering mathematical patterns in art from a wide variety of cultural contexts eg Islamic patterns, mosaic, Greek and Rangoli patterns
· investigating mathematical problems using a variety of cultural contexts
· counting in a different language

	
	Spiritual
	Moral
	Social
	Cultural

	Science
	· consider the fact of life, growth, decay and death and how different organisms are dependent upon each other
· using senses to become aware of the world around them
· appreciating the beauty of the natural world
· asking questions about life and its origins
· developing a sense of awe and wonder at the complexity and pattern in natural phenomena
· being fascinated by how things work and what might happen
· encouraging a sense of wonder in scientific discovery
· working with ‘variables’ – learning to test hypotheses, accept failure and try again
· learning to value and respect all forms of life
· ethical issues – medical, nuclear, environmental and the pursuit of truth in science v value of human life
	· looking at good and bad uses of drugs
· moral issues in the human food chain
· moral issues surrounding animals, including pets
· recognising the need for a fair test
· exploring the consequences of certain action eg decomposition
· investigating the laws of nature
· the scientific skills of making predictions, observing and drawing conclusion are helpful in considering moral issues
· consider topics where science and religions both have something to say eg about the origins of the world, issues in medical ethics
	· relating their understanding of science to their personal health eg personal hygiene, drugs, diet, smoking, exercise
· looking at health and safety issues
· considering how to treat living things and the environment with care and sensitivity
· looking at the ways in which the environment needs protection
· exploring why they need to look after the environment
· exploring the part played by science in civilisation
· investigation in groups, sharing expertise and skills

· Science as a co-operative activity requiring communication and interaction
	· recognising similarity and differences between themselves and other pupils
· developing scientific ideas through various aesthetic media eg machines in Dance
· becoming aware that scientific discovery is worldwide and not a ‘western’ phenomena
· creation stories from different cultures alongside scientific stories

· scientific development in relation to others – water supplies, new varieties of flowers and food crops



	RE
	· becoming familiar with what ‘spiritual’ means in the religions they study eg use of silence and meditation
· exploring the insights, beliefs and teaching of faith traditions
· exploring beliefs and values, through stories, celebrations, rituals and practices

· reflecting on what they learn about religions
· developing their own beliefs and values
· valuing intuition
· appreciating the beauty and order of natural and human made world
· responding to their world with awe and wonder

· asking ultimate questions – responding to the challenging experiences of life, death, suffering, goodness, evil and be challenged by the different answers offered by Christianity

· expressing their thoughts creatively
· being aware of things other than the material and physical 

· encourage an understanding and respect for those who hold views different from their own
	· looking at the examples set by characters in religious stories
· discussing the moral teaching of founders and leaders
· exploring key themes in religious stories eg good and evil

· reflecting on the teaching in moral codes: what is right and wrong?

· learning that there may be more than one side to moral argument
	· learning about different religious communities and how they work together
· hearing religious stories which show a variety of relationships
· understanding how religious moral codes bind a community together
· exploring events eg ceremonies and festivals, which bring communities together
· discussing religious attitudes to social and environmental issues
· knowing and understanding importance of family and traditions within religious faiths
	· exploring Britain as a multi-faith, multi-cultural  society
· discussing how peoples’ beliefs and cultural traditions affect the way they live their lives eg food, dress
· exploring religious traditions in their own community and how these shape people’s lives
· using the arts as a stimulus
· representing work in various artistic forms
· meeting people of a variety of faiths and cultures and visiting places of worship

· looking at different attitudes to animals and environment in different cultures

	
	Spiritual
	Moral
	Social
	Cultural

	D&T
	· recognising their own creativity and that of others
· developing thinking and reasoning skills
· making decisions about usefulness, beauty, cost-effectiveness
· persevering and taking care, to produce something unique – a sense of achievement and worth
· appreciating variety, beauty, ingenuity, achievement, magnificence, and simplicity in design
· designing with the needs of others in mind
· creating something good out of ‘rubbish’
	· considering how a product affects society and the environment eg weapons (now and through history), factories, convenience foods, packaging and recycling
· looking at how products are manufactured and advertised (eg exploitation in the market)
· evaluating who benefits from new products eg disposable nappies, round tea bags
· considering issues of health and safety
	· learning to treat the ideas and finished products of others with respect
· developing the skill of co-operation in designing, planning and making
· working on projects that consider the social aspects of design eg wheel chair access
· looking at social changes in technology eg mobility
· considering the impact of design and technology on society
· ensuring variety in content and tasks to provide access and scope for success for girls and boys
	· considering the aesthetic principles of design
· appreciating design and technology from a wide variety of cultural contexts
· developing awareness that design can communicate and reflect cultural identity

· looking at how design in Britain is influenced by different cultures
· being aware of differing cultural attitudes to certain products eg food, clothes
· designs for different climates 

· instruments from different countries eg cooking utensils

	PE
	· experiencing and reflecting on feelings of determination, exhilaration and enjoyment
· learning to appreciate and enjoy the way their bodies work and can be used to express emotion (eg in dance)
· gaining a sense of achievement
· developing positive attitudes towards themselves
· learning to know and challenge their own physical limits
· developing a healthy body and a healthy mind
· understanding that body, mind and spirit influence each other
· enjoy and know the quality of stillness
· shared activities/team work developing a sense of belonging

	· reflecting on the need for rules
· developing a sense of fair play and positive sporting behaviour
· considering the issues around enhancing performance (including the use of drugs)
· reflecting on values surrounding ‘competition’ (including ‘winning at all costs’)

· examining issues in sport such as: racism, sporting heroes as role models, sports wear etc
	· learning how to manage feelings and controlling aggression when working with others
· developing social skills of co-operation, responsibility, communication, personal commitment, loyalty and team work
· learning how to handle success and defeat with dignity
· discovering the role of sport/dance in society
· learning to take responsibility eg as team leader/coach
· looking at how people show they belong to a group eg sports wear, team strip etc
· considering the social aspects of sport (eg leisure)
· awareness of others’ needs, particularly physical

	· learning dances from different traditions, including their own
· playing traditional games and recognising their importance locally, nationally and internationally
· understanding the importance of activities for different cultures

· exploring the contribution of sport/dance to the arts
· being aware of different cultural attitudes towards aspects of physical activity
· considering sub-cultures in sport – teams adopting names of international sides



	
	Spiritual
	Moral
	Social
	Cultural

	Hist
	· reflect on goals and values eg whether the pursuit of fame, wealth or possessions brings fulfilment and happiness
· be aware of the influence of the church on life, culture and the landscape 

· appreciating and valuing their own identity – their links with the past and the impact of past events on their own present existence
· experiencing a sense of wonder by contact with the past (visits, artefacts)
· valuing past human achievement and spirituality
· becoming aware of the concept of time-past, present, future and our part in it
· raising and addressing questions arising from war/suffering about human nature
	· evaluating the qualities, skills and attitudes of famous people from the past
· considering moral issues from past societies eg child labour in Victorian times
· looking at what we mean by truth in history – studying primary sources
· developing awareness of local, national and world issues

· encounter with ideas and encouragement to think through a moral stance on issues eg war and peace
	· developing empathy through learning to see things from other perspectives
· learning how past societies were organised and functioned
· reflect on the spiritual, religious and moral issues which are implicit or explicit in topics eg influence of religious beliefs on everyday
· learning about social issues in past societies eg slavery, empire
	· leaning how other civilisations (eg Greeks, Romans) have contributed to their own culture
· looking at how cultures change
· exploring the cultural values that under pinned past societies
· appreciating the arts; from the past and links to the present
· stories of religious leaders and their influences on cultures

· appreciating that different ages in history have diverse views of beauty and worth



	Geog
	· raise questions about the ambiguous nature of some achievements eg Great Wall of China, Pyramids
· reflect on the power and implications of the workings of nature e.g. the consequences of natural events such as earthquakes, flooding, hurricanes, volcanic eruptions
· reflecting on a variety of landscapes and locations
· reflecting on their own identity by studying their own locality
· gaining a sense of their own place and their own values
· developing awareness of interdependence and responsibility
· damaging and sustaining the planet

	· evaluating the effects of human actions on their environment, including their own eg litter

· consider the moral and practical issues of pollution, conservation and sustainability of our environment
· engaging in discussion and action on improving their environment
· discussing moral issues on the theme of settlement eg inequality, dilemmas of development
	· studying their own locality and its relationship to the wider world
· evaluating what services are provided for residents
· discussing issues surrounding citizenship and social justice
· looking at environmental pressure groups

	· learning how people differ in their response to their environment
· finding out about contrasting localities, in Britain and in the wider world
· exploring how various landscapes provide inspiration for the arts
· evaluate cultural influences in their own environment
· visit the Pestalozzi International Development Education Centre in East Sussex

	
	Spiritual
	Moral
	Social
	Cultural

	ICT
	· wondering at the speed and complexity of developments in ICT

· enjoying the quality of work that they can produce
· being challenged by the changing demands of new technology
· exercising creativity in response to information gathering, data handling, simulations, and presentations
· for many pupils ICT has the capacity to capture imagination
	· considering the consequence of misuse
· evaluate the uses of computer for both good and evil eg violent games, pornography, chat rooms, attitudes to the environment

· looking at issues around freedom and privacy eg Data Protection Act
	· learning to express themselves clearly and communicate effectively
· working co-operatively eg class newspaper
· considering the impact, good and bad, of ICT on society 

· examining gender bias in ICT materials and attitudes
· reflect on the way using a computer can either isolate people from one another or bring people together eg Internet
· how can technology help the disabled?

· using date handling skills to promote understanding of social issues

· poster design for safety
	· finding out about the world from information resources eg CD-ROM, Internet
· communicating with pupils from other parts of Britain and the wider world eg video conferencing, Email
· discussing how information arises out of a cultural context eg how the presentation of a site on the World Wide Web reflects the culture of its creators

· communicating with artists, writers, and actors, etc

	Art
	· using their senses as inspiration for creativity
· expressing their feelings through a variety of art media
· studying the work of great artists as a source of inspiration and creativity
· exercising the imagination
· using the environment as a source of inspiration
· appreciate the religious impulse present in some great works of art and the way that religious traditions have expressed themselves in painting, sculpture and architecture

	· reflecting on social and moral issues portrayed in works of art
· considering how art is manipulated by the media eg advertising
· debating whether or not anything is permissible for Art’s sake
· looking at the value of Art – is it everyone? should we spend so much public money on it?


	· looking at public works of art past and present 
· evaluating the uses that society makes of art
· looking at how works of art portray the societies they came from
· group collage eg murals
	· learning about art from a variety of cultural contexts and the role it plays
· recognising that different societies have diverse views of beauty and worth
· experimenting with a variety of influences to express their own cultural identity
· Visiting exhibitions and art galleries to view art from different cultures

· art as an expression of culture eg nativity pictures on Christmas cards



	
	Spiritual
	Moral
	Social
	Cultural

	Music
	· promote discipline, inner strength and resilience through practice to achieve an ideal sound or technique
· appreciate that a religious impulse has often been present in the creation of great works of music
· exploring their feelings by listening to a wide variety of music
· appreciating the use of sound and silence
· experiencing joy, satisfaction, creativity, use of imagination in creating and performing music
· appreciating the power of music to take them beyond the commonplace
· appreciate the way that a person’s spirit can be expressed in writing and performing music
	· investigating the values placed on the different kinds of music

· considering the issue of noise-pollution how music is used
· looking at songs which have been written dealing with a variety of social and moral issues (blues, folk)

· evaluating how music can influence (sub cultural, advertising)
· looking at the notion of elitism in music

· learning about and from the lives of musicians


	· learning to compose and perform together
· looking at how music can be a powerful tool to bind groups together eg School Production

· investigating what musical groups exist in their locality eg Jazz band, brass bands, church choir
· exploring how various societies use music eg for national occasions
· develop sensitivity and responsiveness to others, a sense of shared commitment and group identity through the experience of live music, making and participation in performances eg class/school concert

	· listening to music from a wide variety of cultures
· exploring how music ‘belongs’ to a particular cultures or sub-culture eg opera, bhangra, heavy metal…
· exploring what music is on offer in their own locality
· considering different notions of ‘tuneful’ in different cultures
· listening to and using instruments from other cultures




The broader curriculum
Where there is a positive climate for learning, just about everything a school does will contribute to pupils’ spiritual, moral, social and cultural development.

These are ‘starting’ points on which to build.
	Opportunities through
	Spiritual
	Moral
	Social
	Cultural

	Collective Worship
	· reflection on their own beliefs and values, and those of others
	· influence of values on behaviour
	· celebrating together
	· celebration of own and others’ religious and cultural traditions

	Management of behaviour

eg buddies
	· sense of well-being in a secure and fair environment
	· recognition of difference between right and wrong
	· living together in the school community
	· recognising the culture of their school community

	Codes of conduct:
Class & school rules
	· learning respect for themselves and others and that holding values matters
	· living by the rules for the benefit of each other
	· fostering good relationships and respect for property
	· communities need values and rules for living together

	Awards and merit systems
	· sense of being appreciated
	· positive actions and behaviour are rewarded
	· recognising the worth and achievement of others
	· reinforcement of the cultural values of the community

	Equal opportunities:
SEN, gender, multicultural, multiethnic
	· values of mutual respect, equal worth

· good relationships

· a sense of being included
	· recognising values and beliefs that may be different from their own

· challenging prejudice and stereotyping
	· diversity in society

· challenging discrimination

· equal opportunities for boys and girls – encourages complete integration
	· richness and diversity of cultures

	Community links 
	· being involved, participating, playing a part
	· recognition of the needs of others
	· working together
	· insight into one’s own and other cultures

	Extra-curricular activities including visits/visitor programme
	· sense of achievement and enjoyment when pursing an interest, talent or skill
	· channelling interests, talents or skills positively
	· team work, meeting others, working with interest groups
	· extending interests, talents and cultural pursuits

	School Council
	· views and values recognised
	· making decisions
	· representation and democracy
	· belonging, playing a part in school life, community life

	Preparation for adult life:

PHSE and Citizenship

Sustainable development

Culture and creativity
	· personal skills

· self worth

· self expression

· knowing oneself

· inspiration
	· right and wrong behaviour

· actions have consequences

· responsibility and roles

· care for the environment as a moral imperative
	· social skills

· being a ‘good citizen’

· democratic process

· a better society/environment

· working together in groups and teams
	· appreciation of environment, art, music, literature

· aesthetic and creative qualities

	Breakfast Clubs
	· good relationships

· sense of well being in a secure environment

· sense of self worth
	· recognition of needs of others

· making decisions

· caring for each other

· rules of mealtimes
	· eating and sharing together

· using social skills

· opportunities to assist with serving and cleaning

· team work, meeting others
	· experiencing breakfasts of English and other cultures

· belonging to a group
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The material in this section is not distinctive of church schools but can easily be adapted to assist with the assessment of SMSC in the primary school. For each key stage, a foundation for SMSC is described together with expected outcomes.
SMSC IN THE FOUNDATION STAGE

A foundation for the promotion of children’s spiritual development
Pupils will have an ‘open mind’ and a readiness to use their imagination. They have a lively sense of curiosity and are accepting of wonder and excitement. They are responsive to interesting experiences and have a capacity to show this in language and actions.
A foundation for the promotion of children’s moral development
Pupils are beginning to recognise ‘right’ and ‘wrong’. They are beginning to take responsibility for their own actions and can begin to learn about caring for others in the family, classroom and in the community. They have an openness to caring for their environment and for learning to appreciate its beauty and joys – a first step to thinking about moral issues concerning the environment.
A foundation for the promotion of children’s social development
Pupils are usually at the ‘me’ stage but can begin to gain an understanding of the need to take turns and share as they play and work together and with adults. They are curious about visitors to their classroom and enjoy new experiences including visits to places of interest.

A foundation for the promotion of children’s cultural development
Pupils are interested in learning about their own culture and in story, picture, dressing up and play, for example, they can begin to appreciate the richness of other cultures. They are open to a wide variety of aesthetic experience.

Opportunities for SMSC permeate all aspects of the early years curriculum and school life. Within a happy friendly atmosphere, children and adults accept individual differences, respect each other and their surroundings and are encouraged to take an active part in the world around them through a planned and structured learning environment. The value of activities and experiences, such as those outlined below, need to be acknowledged and planned for:
· visitors to the school

· educational visits

· school rules

· special times

· transition arrangements

· school displays

· interest areas

· integration for boys and girls
BY THE END OF THE FOUNDATION STAGE:

In order to be developing spiritually, morally, socially and culturally most children should begin to:

know and understand that:

· they matter to other people 

· what they do and say affects others

· they, and others, have feelings and experiences that are sometimes good and sometimes not

· there are people whose job it is to help them if they are in trouble

· there are rules that they should follow

· there are differences between people; and this helps to make the world a lively and fascinating place

· there are some behaviours that are right and some that are wrong

· the environment can be pleasant, healthy and attractive or unpleasant, unhealthy and unattractive

· different situations may require different types of behaviour

be able to:

· experience a range of feelings eg joy, sorrow, wonder and curiosity, inspired by places and environments as well as by people and situations

· express their feelings and emotions and display awareness of others’ feelings and emotions

· make friends and work with others

· look and ask for help

· work by themselves

· listen and respond attentively

· make choices

· talk about what makes us healthy

become increasingly:

confident, eager, independent, sensitive, participative, fair to others, willing, careful with people and things, attentive, secure, friendly, enquiring.

be acquiring:

self respect, concern for others’ feelings, perseverance, interest in their surroundings, enthusiasm for learning.
SMSC AT KEY STAGE 1



A foundation for the promotion of children’s spiritual development
Pupils have a natural inquisitiveness about themselves and others; they can think about things they value and are special to them. They can be thoughtful and can reflect on the ‘big’ questions about life and living; a favourite question is ‘why’. Their natural openness to awe and wonder continues into the key stage 1 years. They retain their spontaneity and enthusiasm for new experiences but are beginning to show a capacity for sustained interest in what is new.

A foundation for the promotion of children’s moral development
Pupils will bring to school some awareness of what it means to live by rules and a code of conduct. They can begin to understand the need for fairness, and often have clear views of what is right and wrong. They are learning to get to know themselves better and are beginning to show self restraint in their actions.

A foundation for the promotion of children’s social development
Pupils know the importance of caring and sharing in a wider context although they may not have totally outgrown their egocentricity. Children are learning to play with others and are beginning to develop skills for interacting with each other.

A foundation for the promotion of children’s cultural development
Pupils are becoming aware that there are differences between their own lives and homes, and those of others. They have an open and enquiring attitude towards difference, whether this be in people, places or customs. They are open to a wide variety of aesthetic experience, and can express themselves creatively with enthusiasm.

Opportunities for SMSC permeate all aspects of the KS1 curriculum and school life. Staff will wish to promote a welcoming and secure environment that values positive and thoughtful relationships; where children understand the standards of behaviour expected of them; where children are encouraged to take part in the wider life of the school and are rewarded for their efforts.

In seeking to create an environment where the promotion of SMSC development of all pupils can flourish, it is important to build on the experiences and provision of the Foundation Stage and to introduce new experiences and activities such as those outlined below:
· inviting in speakers, performers and other visitors from their own and wider communities
· participating in a charitable cause
· ensuring pupils talk about their feelings, for example, fairness and unfairness, right and wrong

· visits to places of interest

· participating in a community event

· a code of behaviour which is explained to pupils 
· integration for boys and girls

BY THE END OF KEY STAGE 1

In order to continue to develop spiritually, morally, socially and culturally pupils should begin to:

know and understand:

· that they are different from anyone else and that this (their uniqueness) is one of the reasons that they are important
· how people get hurt (spiritually, physically and mentally) and that teasing others about their beliefs, appearance or intelligence is wrong
· that awe, wonder and mystery are ways of experiencing the world around them
· the importance of respecting and learning from differences across a wide range of cultural traditions
· that behaviour varies according to situations

· that some things are right and some things are wrong, and why

· the advantages of being, within their capabilities, fit and healthy and of knowing the food, drink, exercise and rest they need to remain healthy

· that some questions in life are difficult to answer

· why expressing themselves clearly, listening carefully to others and being able to forgive are important in relationships

· the daily life of the school and of their own community, and the rules that everyone must keep if life is to run fairly

· the beauty of shape, pattern and order and how we benefit from these

· the pleasure of listening to and writing stories and poems, of making and dancing to music, and of drawing, painting, designing and making

be able to:

· sit quietly and think, appreciating the silence

· identify and express their beliefs and feelings through various forms of artistic appreciation and give simple reasons for their beliefs

· manage their feelings appropriately

· see their actions and words from the point of view of other people

· try to stop themselves from responding aggressively when they feel hurt

· recognise that there are people who hurt others on purpose and whose behaviour and words should be described to an adult

· work independently, asking for help when they need it

· express themselves clearly and interestingly, listen with attention and interest and respond appropriately to what others have said

· plan co-operatively with others, negotiating fairly and putting aside self interest

· reflect upon and talk about their experiences of the environment, attempting to understand what things are like and how environments differ

· value their own cultural identity

become increasingly:
understanding; responsible; health conscious; curious; interested in others, in things and their environment; appreciative; reflective; generous; co-operative; able to wait and share; creative; truthful.
be acquiring:

self-knowledge; love and respect for themselves and others; self-discipline; empathy; a social conscience; a love of nature; social skills.

SMSC AT KEY STAGE 2



A foundation for the promotion of pupils’ spiritual development
Pupils become increasingly interested in the big questions about life and living. As they progress through this key stage their capacity for discussing ultimate questions develops. They are still interested in asking the question ‘why?’ but they want to move on to finding reasons and answers. Increasingly they are fascinated by uncertainty, and human attempts to wrestle with this.
A foundation for the promotion of pupils’ moral development
Pupils are forming their own ideas about right and wrong. Although they are still trying out limits within their own lives, increasingly they are open to an acceptance of rules for living co-operatively together. They have a growing sense of justice and fair play. Moral and environmental issues capture their interest especially those in the life of the school and in the media.

A foundation for the promotion of pupils’ social development
Pupils are becoming more independent and are more willing and able to take responsibility for themselves and others. Increasingly, they are participating in a ‘social life’ and learning the part they play in it. They have a greater sensitivity towards being included and excluded, and are learning how to make and maintain friendships.

A foundation for the promotion of pupils’ cultural development
Pupils increasingly become aware through their own school, locality and the media, that there are other cultures that may be different from their own. They are beginning to understand ideas of tolerance, understanding and respect. They are at the age where the concept of living in harmony can be explored. They enjoy getting involved in a wide variety of cultural and aesthetic experiences.

Opportunities for SMSC permeate all aspects of the Key Stage 2 curriculum and school life. In seeking to create an environment where the promotion of the SMSC development of all pupils can flourish, it is important to revisit and build on the experiences and provision in Key Stage 1, and to introduce new experiences and activities such as those outlined below:
· taking responsibilities around the school eg caring for younger children, organising charity events, class representatives, school council
· taking part in extra-curricular activities, community projects and visits
· taking part in school performances
· welcoming and taking part in hospitality for visitors including parents, sports teams
· working with writers, artists, musicians in residence
· discussing moral, social, environmental issues
· taking an active part in, for example, environmental projects

· integration for boys and girls
· working co-operatively with each other and with adults

· learning to be independent 

BY THE END OF KEY STAGE 2

In order to continue to develop spiritually, morally, socially and culturally pupils should begin to:

know and understand:

· that people have different ways of coping with pain, suffering, loss and sorrow

· the difference between right and wrong in thought, word and action and the importance of trying to think, say and do what is right

· that there is a wide variety of aesthetic experience

· that there are different ways of expressing the spiritual and that for many people religious faith is central

· that life involves talking risks, but that these risks can be minimised with careful thought for personal health and safety and that of others

· how to earn trust and loyalty, what it is to show honesty and commitment and why these values are important in relationships

· that words do hurt, and that sometimes it is the way something is said, rather than what is said, that hurts

· that different cultures, including their own, have traditions, customs and beliefs that give people a sense of identity, security and belonging

· that cultures can change over time

· how natural processes and human thoughtlessness can endanger species, landscapes and environments

· their own feelings and responses to the natural world 

· that a community is made up of a wide variety of people

be able to:

· appreciate stillness and silence

· discuss religious beliefs with respect and understanding, engaging with the language of religion and faith

· recognise different emotions and the likely impact of these emotions, especially when strong, on behaviour

· form opinions on the contribution of individuals to past and present societies

· accept and offer deserved praise, recognising and appreciating their own strengths and those of others

· reflect on own views

· be flexible and tenacious in the face of frustration and difficulty, recognising and working to overcome, their particular weaknesses

· take responsibility, where appropriate, for their own health and safety, weighing risks sensibly and asking for help when necessary

· talk clearly to the whole class about something that interests them

· contribute to the building of consensus, expressing their own ideas and preferences, but recognising when compromise is necessary

· produce and manage simple budgets (eg for looking after the school pet) independently and in negotiation with others

· recognise good and bad reasons for believing something

· give responses to searching and puzzling questions

become increasingly:

creative, conscientious, adaptable, considerate, trustworthy, reliable, loving, resilient, loyal, interested in other cultures, adventurous, honest with themselves and others, enterprising, autonomous, interested in the natural world, willing to contribute, companionable, imaginative, rational.
be acquiring:

tenacity, sensitivity, a sense of their own strengths, a sense of who and what they belong to, initiative, integrity, environmental awareness, their own opinions, social skills and respect for property.
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Definition

Citizenship can be defined in terms of:

· knowledge and understanding about becoming informed citizens

· skills of enquiry and communication

· skills of participation and responsible action

Citizenship in the context of a church school

From a church school perspective, citizenship education has to be more than utilitarian and information-based, giving pupils and students lived experience of belonging to school and church and/or the wider community and wanting them to develop an appreciation of “the common effort for the common good”.

Citizenship from a Christian point of view is about being committed to a vision of human beings as created, called and social (as in Genesis 1 and 2): 
· uniquely created in God’s image 
· called to live in the world which he has created for us to work in and care for 
· social in the sense of being made to live in community with other human beings  
It is also about being informed about the processes and opportunities of a democratic society, perceptive in understanding problems and articulate in expressing views both for oneself and others. Within a Church school in particular any Citizenship worthy of the name has to have an impact on attitudes within and beyond each school community, advocating and embodying the Christian incentive for Citizenship: “Love your neighbour as yourself.” To learn this, pupils and students have to be trusted with real responsibilities and leave school experienced at fulfilling such a trust.

Citizenship as participation in the life of the school

In considering what Citizenship is, a parallel with RE proves genuinely helpful. In RE we already have a subject taught as part of the curriculum and at the same time belonging to something bigger: a school’s ethos, the opportunities it provides for spiritual development and its collective worship. Similarly, Citizenship in any proper sense has to cut across the different aspects of school life, affecting the curriculum, but also the school as a community, its priorities, its provision for spiritual, moral, social and cultural development and how it relates to the world beyond its gates.

Citizenship within a school could be said to have five different aspects:

· A sense of community: establishing the sense of belonging and common identity at all levels, from Tutor Group to House/Year to School to the local community to the Church worldwide. This is essentially the pastoral aspect.

· Shared values: identifying, sharing, articulating, embodying and developing the values of the school. This has to happen in every classroom if it is to have any significant impact.

· Curricular provision: teaching Citizenship (either discretely or within other subjects) in a framework which does justice to a Christian understanding of humanity. The relationship of this subject to Religious Education was initially unclear, but Citizenship is essentially anthropological rather than theological; it is about responsibility rather than responsiveness, focuses on the second great commandment rather than the first and teaches the moral imperatives rather than the philosophical indicatives - becoming the Good Samaritan once you’ve realised that you’re the Prodigal Son! Good Citizenship education asks “why?” as well as “what?” or “how?” It sets things in a wider context and relates to pupils’ life experience. A good Citizenship curriculum will be founded on solid and respected disciplines, for instance those of Law, Politics, Economics, Psychology, Sociology and Ethics and will have a good balance between the subjective and the objective.

· Learning: promoting pupils’ responsibility for their own part in the learning process.  This means looking at the dynamics of the classroom, dialogue within it and the role that formative assessment plays in pupils’ progress. 

· Service: the outcome of our work on Citizenship, if we are successful. This could be responsibilities within the school or beyond it. At Davison High School in Worthing all pupils have to undertake some community service as part of their ordinary school commitment. This is then recorded in their annual report

Citizenship across the curriculum

Through work in lessons and a wide range of activities across and beyond the curriculum, Citizenship enables young people to develop the knowledge, skills and understanding to help them live healthily and deal with the spiritual, moral, social and cultural issues they face as they approach adulthood and to become active and responsible members of local, national and global communities.

Students need to develop the knowledge and understanding to become informed citizens. By the time they take their place in society as adults they need to know about:

· Rights and responsibilities underpinning society and how they relate to those that live in that society;

· Diversity of national, religious, and ethnic identities and the need for respect and understanding;

· The range of public services, finance, local and national government;

· What it means to be able to vote;

· The range of community-based, national and international voluntary groups;

· The importance of being able to resolve conflict fairly;

· The role and significance of the media in society in providing information and affecting opinion;

· The rights and responsibilities of being a consumer, an employer and an employee;

· The world as a global community, the European Union, the Commonwealth and United Nations.

Students will also need to develop skills of enquiry and communication. They should be able to:

· Think about and research political, spiritual, moral, social and cultural issues;

· Analyse information about problems and events and its sources;

· Express and justify their personal opinions;

· Contribute to group and exploratory class discussions and take part in debate.

· In developing skills of participation and responsible action they should be able to:

· Use their imaginations to consider other people’s experiences and be able to evaluate views that are not their own;

· Negotiate, decide and take a responsible part in school and community-based activities;

· Reflect on the process of participating.

Citizenship in the classroom

All subject areas should be able to identify citizenship issues as they arise in the context of learning and build such issues into their schemes of work. These can sit alongside further issues that may be taught as discrete Citizenship lessons. Examples of subject contributions to Citizenship in practice can look like this:

English:

Using literature to explore cultural diversity – issues such as racism, the position of women in society; using literature to explore moral issues, human rights, individual identities; fostering discussion, reflective and communication skills and using imagination; form, express and justify personal opinion in speech and writing.

History:

Examine legal and political structures; use and evaluate evidence provided by the media and statistics.

Geography:

Promote thinking skills, use of statistics and other data; promote understanding of different ways of life.

Creative and Expressive Arts:

Examine different responses to modern society and expressions of that response through e.g. drama, music, art; develop skills of enquiry and communication through artistic media; work in groups to encourage co-operation and negotiation.

Mathematics:

Examine data and mathematical concepts as a means of communication.

Promote thinking about economic issues e.g. taxes, personal finance.

Science:

Examine responsibility in scientific issues which affect society e.g. risk assessments, advantages and disadvantages of immunisation, effects of drugs; understanding of environmental issues and care for the environment e.g. pollution, rubbish disposal.

Religious Education:

Examination of moral issues; promoting understanding of and respect for world faiths; making links between citizenship and the spiritual dimension.

Tutor group activities, Year or House group activities and whole school initiatives:

Collaborating to raise money for charity; taking responsibility for organising charity and social events; selecting and justifying which charities to support.
Monitoring and assessing Citizenship

It is sometimes difficult to find measurable targets to monitor achievement in Citizenship. Hence the National Curriculum directs teachers to end of Key Stage descriptions of the type and range of performance that the majority of pupils can demonstrate. A very helpful method of ascertaining where pupils are with Citizenship issues is to ask them to assess themselves through keeping a record of citizenship activities in which they have engaged. 
Resources

Citizenship: the National Curriculum for England




 DfEE, QCA 1999

Exploring Citizenship series
 

Sunderland, Chris      The Stapleford Centre 2003

In a Glass Darkly, Seeking Vision for Public Life 
Sunderland, Chris
   Paternoster Press 2001

www.stapleford-centre.org 

www.exploringcitizenship.co.uk  

www.assemblingcitizens.co.uk 
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The Christian ethos of the school and Sex and Relationships education



The following statements may assist church schools in drawing up their SRE policies.

As a church school, the Christian ethos of ……………… (name of school) provides the context within which Sex and Relationships Education will take place. Christian beliefs and values, with an emphasis on the importance of marriage, the family and stable relationships, will permeate the teaching and learning of sex and relationships at the school. 

The personal development of all pupils at ………………. (school) through Sex and Relationships Education will take account of Christian beliefs about God’s love for all human beings whom he has created. It will be particularly concerned with building children’s self-esteem, developing their self-awareness and sense of moral responsibility.

Quotes from the DfES guidance for SRE (July 2000)

“…As part of sex and relationships education, pupils should be taught about the nature and importance of marriage for family life and the bringing up of children. The government recognises … that there are strong and mutually supportive relationships outside marriage. Therefore pupils should learn the significance of marriage and stable relationships as the key building blocks of community and society. Care needs to be taken to ensure that there is no stigmatisation of children based on their home circumstance.”

“(SRE) is lifelong learning about physical, moral and emotional development. It is about the understanding of the importance of marriage for family life, stable and loving relationships, respect, love and care. It is also about the teaching of sex, sexuality and sexual health. It is not about the promotion of sexual orientation or sexual activity – this would be inappropriate teaching.”
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Websites and resources



http://www.smsc.org.uk/ 

http://www.stapleford-centre.org/ 

www.godlyplay.co.uk
http://www.cre8ed.com/   

Values and Visions (Christian Aid) 
Burns and Lamont

0-340-64412-5

Reflection Time


Linda White


0-7151-4936-9

Don’t just do something, sit there!
Mary K. Stone


1-85175-105-X

Values for life



Both available from:
Pause for Reflection  


Diocese of Gloucester (01452 385217)
Exemplar SMSC material from schools in the diocese will be added to the schools’ section of the diocesan website: http://schools.diochi.org.uk   
In preparing this material we would like to acknowledge ideas from the Diocese of Durham and the contributions of the following members of our own diocesan SMSC working party:
Wendy Blows
Barbara Dyer



Allison Goodfellow


Alyson Heath
Martin Lloyd

Pat Lock
Richard Parrish




Margaret Symonds
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